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Introduction

The Ontario-Montclair School District (OMSD), founded in 1884, serves a 26 square mile area that
covers most of the city of Ontario, the city of Montclair, portions of Upland, and unincorporated
areas of San Bernardino County. The District is the third-largest elementary district in California.
More than 20,500 Transitional Kindergarten (TK) through eighth grade students attend 26
elementary schools, six middle schools, and alternative programs. Among the 32 schools are
magnet and academy programs, each of which is uniquely designed to provide options for students
to fully immerse in an enhanced designed course of study. In addition to serving TK through eighth
grade students, the District also offers preschool. The total number of preschoolers enrolled in the
District is 655 students, increasing the total number of students in PK-8" grade served above.

Our students come from diverse backgrounds and contribute culturally and linguistically to our
community with 89% unduplicated high-needs students, 89% Hispanic students, 87% students
qualify for free and reduced meals, 37% English learner students, 12% Special Education students,



and 9.5% Gifted And Talented Education students as of the 2020-2021 school year.

Much has happened in California to shape the future of education for all students, including English
learners. In 2010, the California State Board of Education adopted the Common Core State
Standards for English Language Arts (ELA)/Literacy, the 2012 California English Language
Development (ELD) standards. Both sets of standards laid the foundation for the creation of the first
curriculum framework in California, and in the nation, where both ELA and ELD standards are woven
together. The ELA/ELD framework addresses how both sets of standards work in tandem during
English Language Arts and Designated English Language Development instruction. Also, all state
frameworks are in revision for all content standards to include Integrated ELD instruction that
supports English learners in learning their content areas. On July 12, 2017, the California State
Board of Education adopted the English Learner Roadmap as a policy for the development of
quality English learner programs leading to college and career preparedness and multilingual
aptitudes.

The Four Principles of the California EL Roadmap are:
Principle One: Assets-Oriented and Needs-Responsive Schools

Pre-schools and schools are responsive to different English learner (EL) strengths, needs, and
identities and support the social-emotional health and development of English learners. Programs
value and build upon the cultural and linguistic assets students bring to their education in safe and
affirming school climates. Educators value and build strong family, community, and school
partnerships.

Principle Two: Intellectual Quality of Instruction and Meaningful Access

English learners engage in intellectually rich, developmentally appropriate learning experiences that
foster high levels of English proficiency. These experiences integrate language development, literacy,
and content learning as well as provide access for comprehension and participation through native
language instruction and scaffolding. English learners have meaningful access to a full
standards-based and relevant curriculum and the opportunity to develop proficiency in English and
other languages.

Principle Three: System Conditions that Support Effectiveness

Each level of the school system (state, county, district, school, pre-school) has leaders and
educators who are knowledgeable about and responsive to the strengths and needs of English
learners and their communities and who utilize valid assessment and other data systems that inform
instruction and continuous improvement. Each level of the system provides resources and tiered
support to ensure strong programs and build the capacity of teachers and staff to leverage the
strengths and meet the needs of English learners.

Principle Four: Alignment and Articulation Within and Across Systems

English learners experience a coherent, articulated, and aligned set of practices and pathways
across grade levels and educational segments, beginning with a strong foundation in early



childhood and appropriate identification of strengths and needs, and continuing through to
reclassification, graduation, higher education, and career opportunities. These pathways foster the
skills, language(s), literacy, and knowledge students need for college- and career-readiness and
participation in a global, diverse, multilingual, twenty-first-century world.

One of the goals in the Ontario-Montclair School District Five-Year Action Plan is to achieve English
Language Arts (ELA)/English Language Development (ELD) proficiency for our students as defined
in the California Content Standards for all students by ensuring mastery of reading, writing,
speaking, and listening, research, critical thinking, and global awareness in all content areas and
promote multilingualism/multiculturalism and the reclassification of English Language Learners (EL).
This plan was developed with varied stakeholder input including teachers, classified personnel,
parents, community members, and administrators. The Five-Year Action Plan was unanimously
adopted by the Board of Trustees on June 17, 2021, and revised every five years. Over the last
several years, we have focused our attention on improving the outcomes of English learners in our
District. From 2014-2020, our District’s reclassification rates have exceeded both county and state
rates. Also, the number of Long Term English Learners (ELs in United States schools for six or more
years) has dramatically decreased over the last several years.

The following implementation strategies help guide the development of the Ontario-Montclair School
District’'s English Learner Master Plan to provide parents, teachers, and educators guidance for
English learner programs designed to remediate any academic gaps while attaining English
proficiency as rapidly and effectively as possible. As stated in the OMSD Board Policy, “The Board
of Trustees intends to provide English learners with challenging curriculum and instruction to
develop proficiency in English as rapidly and effectively as possible while facilitating student
achievement in the District's regular course of study.”

Academic English Proficiency

e Receive daily Desighated English Language Development to accelerate English proficiency
e Master the English language in all domains: speaking, reading, writing, and listening
e Attain English proficiency and reclassify within 6 years of enrolliment in US schools

Academic Preparedness

¢ Receive instruction built upon rigorous academic state content standards and expectations

e Participation in advanced programs of study

e Receive daily Integrated English Language Development in order to access state content
standards

Monitor Academic Progress

¢ Provide academic monitoring system to prevent Long Term English Learner status (EL over 6
years in US schools)

e Access to Multi-Tiered System of Supports (MTSS)

e Monitor Reclassified Fluent English Proficient (RFEP) students for four years



Biliteracy

e Promote biliteracy through programs such as Dual Immersion, World Language Coursework in
Middle School, Pathway Seal of Biliteracy Award, Newcomer programs, and primary language
support

English Learner Parent Engagement

e The academic success of English learners is a responsibility shared by all educators, parents,
students, and the community

e Promote parent engagement on school and District English learner parent advisory committees

* |ncrease participation at the Parent Educational Center, District and site English learner parent
workshops, the Annual Parent Leadership Conference, and the Promise Scholar program

Background

Districts have an obligation under state and federal laws to ensure that EL students can participate
meaningfully and equally in educational programs and services. California is leading the nation in
providing guidance documents for Districts to ensure that best research-based EL programs are
implemented and monitored so that ELs have the same advantages in educational access as their
English-only speaking peers. The efforts of the State Board of Education, State Superintendent of
Public Instruction, and the Governor have built a system in California that promotes equity and
access for all of California’s student population.

The Ontario-Montclair School District English Learner Master Plan encapsulates the following
documents and resources approved by the State Board of Education of California among others
found on the California Department of Education website at www.cde.ca.gov .

California English Language Arts/English Language Development Framework
http://www. .ca.qov/ci/rl/ct/elaeldfrmwrk

Common Core State Standards English Language Arts and Literacy in History/Social Science, and
Technical Subjects
http://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards. pdf

California English Language Development Standards
http://www.cde.ca.gov/sp/el/er/eldstandards.as

Callifornia English Learner Roadmap
https://www.cde.ca.gov/sp/el/rm/index.asp

California Practitioner's Guide for English Learners Dual Identified as Special Education Student
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide. pdf
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Part 1: Identification of Potential English Learner Students

Federal law mandates all students upon enrollment in the District, must have a parent or guardian
complete a Home Language Survey (HLS). The HLS is used as the primary screener to identify if the
student uses a primary language other than English. If applicable, the school staff collects the HLS
and assessment information from the student’s previous program. If a school in OMSD s the first
California school in which a student has enrolled, then the HLS will be administered by the school
staff. All enrollment registrations include the Home Language Survey in both English and Spanish.
The questions to identify students who may need language assistance are:

1. Which language did your child learn when he/she first began to talk?

2. Which language does your child most frequently speak at home?

3. Which language do you (the parents or guardians) most frequently use when
speaking with your child?

4. Which language is most often spoken by adults in the home?

If a language other than ‘English’ is a response to any of the first three questions, the law requires
the District to administer the state’s initial language assessment to determine the student’s level of
English language proficiency. The response to Question #4 may or may not prompt assessment
based on other evidence that the student communicates in a language other than English. If a HLS
response includes only English, the student is classified as English Only (EO) and is usually not
assessed on the English Language Proficiency Assessment for California (ELPAC). In most cases,
answering ‘English’ to all questions on the HLS means the student is not a potential English learner.
However, answering ‘English’ to all four HLS questions does not necessarily exempt a student from
taking the ELPAC. In cases where parents/guardians answer ‘English’ to all questions on the HLS,
but educators notice the student using another language in the classroom, this student may be
assessed on the initial ELPAC so the child’s civil right to access education is provided by the school.
Parents and school personnel should work collaboratively to identify if the child is or is not an
English learner.

Part 2: Assessment of Potential English Learner Students

The English Language Proficiency Assessment for California (ELPAC) is the required state test for
English Language Proficiency (ELP) that must be given to students whose primary language is not
English, as determined by the HLS or classroom observation. State and federal law require districts
to administer a state test of English Language Proficiency (ELP) to eligible students in Kindergarten
through grade twelve. The California Department of Education (CDE) transitioned from the California
English Language Development Test (CELDT) to the ELPAC as the state ELP assessment in 2018.

All District personnel who administer and/or score the ELPAC participate in state-mandated
calibration workshops annually. The District provides workshops to include state-scored responses,
justifications, and other materials from the state’s Scoring Training of Trainers (STOT) workshops,
and personnel are required to pass a calibration quiz before being approved to administer or score
these domains items. Some parts of the ELPAC are scored by the trained school staff where other
parts are scored at the state level.



The ELPAC is aligned with the 2012 California English Language Development Standards. The
ELPAC consists of two separate ELP assessments:

Initial ELPAC Assessment

The Home Language Survey (HLS) is to be completed by a parent or guardian when the student
initially enrolls in a California school, see the section above. If the HLS indicates a language other
than English, the initial ELPAC is administered in grades TK-8 during the student’s first 30 days of
enrollment. Students with disabilities who cannot take one or more domains of the ELPAC with
allowed universal tools, designated supports, or accommodations in their Individualized Educational
Plan (IEP) will take the Alternative ELPAC. The Initial ELPAC is administered individually in
kindergarten and first grade for all language domains. In grades 2-8, the test is administered in
groups except for the speaking portion of the test. More information for families and staff can be
found on the ELPAC website at http://www.elpac.org or the CDE Initial Assessment Fact Sheet at

hitp://www.cde.ca.gov/ta/ta/ca/documents/initialelpactactsheet. pdf

The Initial ELPAC window is from July 1 to June 30 each year. The Initial ELPAC measures the ELP
in the four language domains of listening, speaking, reading, and writing, and is used to identify
students as beginning either fluent in English (IFEP) or an English Learner (Intermediate or Novice).
Results from the initial ELPAC identifies three possible classifications:

Initial Fluent English Proficient (IFEP)

Students at this level have well developed oral (listening and speaking) and written (reading and
writing) skills. They can use English to learn and communicate in meaningful ways that are
appropriate to different tasks, purposes, and audiences in a variety of social and academic
contexts.

Intermediate English Learner

Students at this level have somewhat developed to moderately developed oral (listening and
speaking) and written (reading and writing) skills. This level captures a broad range of English
learners, from those who can use English only to meet immediate communication needs to
those who can, at times, use English to learn and communicate in meaningful ways on a range
of topics and content areas.

Novice English Learner

Students at this level have minimally developed oral (listening and speaking) and written (reading
and writing) English skills. They tend to rely on learned words and phrases to communicate
meaning at a basic level. They need substantial-to-moderate linguistic support to communicate
in familiar social and academic contexts. They need substantial linguistic support to
communicate on less familiar tasks and topics.

Initial ELPAC Assessment Process

Upon a student’s first enroliment in OMSD, staff will:
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1. Administer a home language survey (HLS) if this is the students’ first California
enrollment. If the HLS indicates English as the primary/native language, the student is
classified as English only (EO) and the process stops. If the HLS indicates a language
other than English as the primary/native language, the student must take the Initial
ELPAC - if they have never taken it before.

2. Notify the parent/guardian as soon as possible, in writing, that the Initial ELPAC will
be administered.

3. Administer the Initial ELPAC by a trained ELPAC test examiner.
4. Use the Local Scoring Tool (LST) to produce the official score.
5. Submit a classification of English Learner (EL) or initial fluent English proficient (IFEP)

into PowerSchool, which automatically feeds CALPADS.

6. Notify the parent/guardian, in writing, of Initial ELPAC results within 30 days of
enroliment.

7. If parent or staff disputes the results of the initial ELPAC, the school and
district shall conduct a classification review, if requested. The district will notify
the parent/guardian of the results and whether the child will be classified as
IFEP or remain as EL.

Summative ELPAC must be administered every spring until the student is reclassified as fluent
English proficient (i.e., RFEP). If the student is classified as IFEP, the ELPAC administration
process stops.

Summative ELPAC Assessment Process

The English Language Proficiency Assessments for California (ELPAC) is California’s assessment
system that is used to determine the English language proficiency of students whose primary
language is not English. The ELPAC is aligned with the 2012 California English Language
Development Standards and assesses four domains: Listening, Speaking, Reading, and Writing.
The Summative ELPAC is given only to students who have previously been identified as an
English Learner based upon Initial ELPAC results. The Summative ELPAC measures how well
they are progressing with English development in each of the four domains.

The purpose of the Summative ELPAC is to measure progress toward English proficiency, to
help inform proper educational placements, and to help determine if a student is ready to be
reclassified. This is important when ensuring that students continue to receive the supports they
need to do well in school.

The Summative Assessment is given only to students in grades K-12 who have been identified as
English Learners. These students will take the assessment every year until they are reclassified as
Fluent English Proficient. Students with disabilities who cannot take one or more domains of the
ELPAC with allowed universal tools, designated supports, or accommodations will take the
Alternative ELPAC, as noted in their Individual Educational Plan (IEP).



The Summative ELPAC is a Computer Based Assessment (CBA) administered in seven grade
spans—K, 1, 2, 3-5, 6-8, 9-10, and 11-12. In kindergarten and grade 1, all domains are administered
individually. In grades 2-12, the test is administered in groups exclusive of speaking, which is assessed
one-on-one. Testing times will vary depending upon the grade level, domain, and individual student.
Estimated testing times will be made available on the ELPAC website at http://www.elpac.org. The
Summative ELPAC administration window is open from February 1 through May 31.

For additional information visit the CDE ELPAC web page at https://www.cde.ca.gov/ta/tg/ep/.

Summative ELPAC Level Descriptions

Level 1

English Learners at this level have minimally developed oral (listening and speaking) and written
(reading and writing) English skills. They tend to rely on learned words and phrases to communicate
meaning at a basic level. They need substantial-to-moderate linguistic support to communicate in
familiar social and academic contexts. They need substantial linguistic support to communicate on
less familiar tasks and topics. This test performance level corresponds to the “Emerging” proficiency
level, as described in the 2012 ELD Standards.

Level 2

English Learners at this level have somewhat developed oral (listening and speaking) and written
(reading and writing) skills. They can use English to meet immediate commmunication needs but often
are not able to use English to learn and communicate on topics and content areas. They need
moderate-to-light linguistic support to engage in familiar social and academic contexts. They need
substantial-to-moderate support to communicate on less familiar tasks and topics. This test
performance level corresponds to the mid-to low-range of the “Expanding” proficiency level, as
described in the 2012 ELD Standards.

Level 3

English Learners at this level have moderately developed oral (listening and speaking) and written
(reading and writing) skills. They can sometimes use English to learn and communicate in meaningful
ways in a range of topics and content areas. They need light to minimal linguistic support to engage in
familiar social and academic contexts. They need moderate support to communicate on less familiar
tasks and topics. This test performance level corresponds to the lower range of the “Bridging”
proficiency level through the upper range of the “Expanding” proficiency level, as described in the
2012 ELD Standards.

Level 4

English Learners at this level have well developed oral (listening and speaking) and written (reading
and writing) skills. They can use English to learn and communicate in meaningful ways that are
appropriate to different tasks, purposes, and audiences in a variety of social and academic contexts.
They may need occasional linguistic support to engage in familiar social and academic contexts.
They may need light support to communicate in less familiar tasks and topics. This test performance
level corresponds to the upper range of the “Bridging” proficiency level, as described in the California
English Language Development Standards, Kindergarten Through Grade 12 (2012 ELD Standards).
10
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ELPAC Summative Performance Level Descriptors:

https://www.scoe.org/blog files/El PAC%20ELD.pdf

Comparison between ELPAC Performance Level Descriptors
and ELD Proficiency Levels (see below)

ELPAC Levels ELD Standards Levels

Level 1 Emerging

Expanding -low

Level 2 Expanding -mid

While California’s English Language Development Standards (2012) designate three proficiency
levels 1. Emerging, 2. Expanding, and 3. Bridging, the Summative ELPAC Assessment
measures four levels Level 1, Level 2, Level 3 and Level 4. Students will receive an overall score
identifying their English proficiency level once they take the Summative ELPAC Assessment each
year between February 1 and May. Students will also receive sub-scores listing the proficiency
levels for each test component: speaking, listening, reading, writing and listening. Students will
receive ELD instruction and services based upon their Summative ELPAC Assessment
proficiency level. The three levels: Emerging, Expanding and Bridging, represent the stages of
English language development, describing how well students can understand and use English
as they continue to build on existing language skills and knowledge. However, ELs at all levels of
English language proficiency fully participate in all content areas with varying degrees of
scaffolding provided by the teacher so they can be successful. More detailed information on the
support that each proficiency level requires is found in Part 4.

1. Emerging: Students at this level typically progress quickly, learning to use English for
immediate needs as well as beginning to understand and use academic vocabulary and
other features of academic language.

2. Expanding: Students at this level are challenged to increase their English skills and learn a
greater variety of vocabulary and language structures, applying their growing language skills
in more sophisticated ways that are appropriate to their age and grade level.

3. Bridging: Students at this level continue to learn and apply a range of high-level English
language skills in a wide variety of contexts, including comprehension and production of
highly technical texts. The “bridge” alludes to the ongoing transition to full engagement
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academic tasks and activities across a variety of content areas without the need for
specialized ELD instruction.

Research shows second language acquisition does not necessarily occur in a linear fashion but
instead is dynamic. An EL, at any given point along his or her journey of English acquisition, may
exhibit some abilities (e.g., speaking skills) at a higher proficiency level, while at the same time
exhibiting other abilities (e.g., writing skills) at a lower proficiency level. A student may successfully
perform a particular skill at a lower proficiency level (such as reading and analyzing an informational
text) and at the next higher proficiency level in speaking or listening tasks. Research suggests the
speed at which a person learns a second language can depend on multiple factors such as their
age, degree of formal schooling in their primary language, primary language literacy skills and
access to instructional support.

The District's educational approach considers several factors to support the best instructional
setting for an EL student. In addition to the initial and summative ELPAC, the Alternative ELPAC is
used for some students with IEPs. Multiple factors are used to determine the language acquisition
service and ensure the student receives daily designated and integrated English Language
Development (ELD). More detail is provided in Part 4 and Part 10 if the parent chooses an
Alternative Language Acquisition program, such as the Dual Immersion program. However, ELD is
still provided.

The teacher implements techniques, methodology, and supplemental curriculum designated to
teach ELs explicitly about the English language, academic vocabulary and develop their English
language proficiency in all four language domains: speaking, listening, reading and writing.

Newcomers are students that are English learners and have been enrolled in a US school for fewer
than 12 months. Newcomer instructional support for grades K-6" is provided throughout the day
using the District’s adopted English Language Development curriculum and supplementary
resources. A special Newcomer program is available for English learners in grades 7" through 8™ at
all middle schools. They also benefit from interaction with their English only speaking peers to build
their language and academic proficiency in English. ELs at all proficiency levels are capable of
high-level thinking and can engage in complex, cognitively demanding social and academic
activities requiring language, as long as they are provided appropriate language instructional
support.

Part 3: Record Keeping

Each English learner has both physical records and electronic records. Physical records are kept in
the student’s cumulative (CUM) folder and maintained at the school of attendance. Important EL
documents kept in the CUM are the student’s Home Language Survey, the results from the initial
and summative ELPAC assessments, report cards, academic progress reports, state assessment
parent notification letters, primary language assessments (if applicable) and reclassification
documents. For English learners’ dual identified as Special Education, the Individualized
Educational Plan (IEP) is kept in confidential files at the school of attendance. This information is
used by educators to plan for instruction, monitor academic progress and determine student’s
academic and language development needs. The data is used to identify potential English learner
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candidates for reclassification. This process is detailed in Part 10. The four-year monitoring
documentation of reclassified English learners is maintained by the District. Ongoing
communication is provided to schools to inform them of RFEP students who are struggling
throughout the monitoring process over the four years. Sites follow-up with appropriate
interventions and supports.

The California Longitudinal Pupil Assessment Data (CALPADs) system, which is the state’s student
database, keeps electronic data for all students in California. Each year, the CALPAD company
works with school and District staff to ensure the state’s records are consistent with the District’s
records. Parents and guardians are invited to learn more about their child’s electronic record by
visiting their school office and setting up an appointment with a member of the school staff. The
Dataguest and California Schools Dashboard data results can be found on the California
Department of Education webpage at www.cde.gov and while neither provides specific student
information, they are great tools to learn more about California school and district level EL data.

Part 4: English Language Development

English Learner Instructional Theory and Program

The District’s English Learner Instructional theory and program is grounded in over 30 years of
research. Aligned to the 2014 California State ELA/ELD Framework. This framework and research
citations can be found at http://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrk:

The ELA/ELD Framework helps define how the California English Language Arts and English
Language Development standards are to be taught and assessed. Both sets of standards
represent the skills, knowledge and abilities English learners must possess in order to become 21°
Century and College and Career Ready. The District is committed to implementing the ELA/ELD
Framework, the California State Standards and English Language Development Standards through
its adopted ELA/ELD programs. As stated in the ELA/ELD Framework Executive Summary:

“The purpose of ELD instruction is to amplify (magnify and make clear) areas of English
language development that are crucial for academic learning. The standards emphasize
language learning as a social process and language itself as a complex and dynamic
meaning-making resource. The standards help teachers support EL students to interact in
meaningful ways with others and with complex texts, engage in and learn through
intellectually challenging tasks across the content areas, develop academic English, and
develop awareness about how English works so that they can use it intentionally and
purposefully.”

Designated English Language Development

The District’s language acquisition programs are designed to support the academic success and
reclassification of English learners. ELD is principally designed for identified English learners and
customized to their level of English proficiency. Our District adopted a state board approved
ELA/ELD curriculum for both elementary and middle schools. These core ELA/ELD materials are
designed specifically to address the varied cultural and language backgrounds our English

13
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Learners possess including other experiences, such as degree of formal schooling, literacy
practices in the home and proficiencies in their primary language(s).

The District follows California's model of ELD instruction. Designated ELD is provided to ELs during
a dedicated time in the regular school day. Teachers use the CA ELD standards for each grade
level as the focal standards in ways that build into and from content instruction to develop critical
language ELs needed for content learning in English. Ideally, students are grouped for designated
ELD by their English language proficiency levels (Emerging, Expanding, Bridging), although schools
need to consider their particular student populations (e.g., number of ELs at each proficiency level)
and make appropriate decisions about grouping that are in the student’s best interest. The three
levels of language proficiency are not static, but rather represent a continuum of language learning.
Teachers use the student’s production and interpretation of the English language to choose
appropriate learning supports, inform instructional decisions, and keep track of academic progress
to help determine when they no longer need language services.

The California ELD standards are organized into three parts. The outline below describes how the
ELD standards are arranged to support students:

Part 1: Interacting in Meaningful Ways. English learners participate in meaningful and
intellectually challenging tasks in three ways:

e Collaboratively, by communicating with others about social and academic topics

e |nterpretively, by understanding written and spoken information

e Productively, by writing or presenting to explain ideas and information

Part ll: Learning About How English Works. English learners comprehend and produce
academic texts in various content areas.
e English learners use language to create organized texts, expand and enrich ideas, and

connect and condense ideas.

Part lll: Using Foundational Literacy Skills. This section emphasizes how all teachers play a
crucial role in developing the literacy of ELs.
e English learners at all grades require specialized instruction to learn foundational literacy

skills, based on their age, previous literacy, and educational experiences.

A student may be identified, based on state assessment results, at a certain overall proficiency
level, however, the important decisions on what instruction is appropriate for the student is made
by the teacher when day to day assessments of language proficiency are observed. In other
words, the ultimate aim is to move an English learner across the English proficiency continuum
through responsive, targeted language development instruction. Teaching involves using different
strategies and techniques appropriate for the lesson objectives and the English language
proficiency needs of their ELs. The following chart helps identify instructional supports that are
necessary for each of the ELD Proficiency levels.

14



California English Language Development
Proficiency Levels and Extent of Instructional Supports

Emerging: ELs come to school with a range of knowledge and competencies in their primary
language which they draw upon to develop English. They may have varying levels of literacy in their
native language, depending on their prior experiences in the home, community and school. They
possess high levels of thinking and need linguistic support in order to communicate, depending on
the difficulty and the context of the task. ELs at this level typically progress very quickly, learning to
use English for immediate needs as well as beginning to understand and use academic vocabulary
and other features of academic language.

Instructional Support for Emerging: Students at the very beginning level of English require
substantial support from the teacher in order to communicate high-level thinking. They also require
teachers to use specialized instructional techniques so that the student can engage in the
grade-level content while they are mastering the English language. Primary language support also
may benefit the student during this stage of language learning. Students in this stage may exhibit
higher levels of listening than they are able to communicate orally. They may need substantial
support linguistically for difficult or unfamiliar tasks as they become more familiar with understanding
and using English in classroom settings. During familiar tasks, the level of support may be light.

Expanding: Students at the level of Expanding English proficiency are using English to meet their
communication and learning needs at an increasing level. They move from communicating in
English in refashioned learned phrases and sentences towards being able to use the English
language in more complex and cognitively demanding situations. As they master their ability to
communicate over a range of topics and academic content areas, they build upon their academic
English language development.

Instructional Support for Expanding: Students at the level of Expanding benefit from moderate
linguistic support in more demanding academic activities. As the level of English increases in
complexity in listening, speaking, reading or writing activities in the classroom, the teacher must
adjust and use the appropriate level of support to provide the student with assistance so students
both continue to develop English while at the same time learn grade-level content material. As the
student gains more familiarity with academic English in the classroom, the level of support may shift
to light.

Bridging: Students at the level of Bridging are moving along the continuum of English language
proficiency and becoming able to communicate in ways that are more appropriate to different tasks,
purposes, and audiences, over a variety of social and academic contexts. At this level, they are
aware of their English language usage and begin to broaden their competency as they continue on
their academic pathways.

Instructional Support for Bridging: Students at the level of Bridging are moving towards
becoming lifelong language learners. In other words, as a student at the Bridging level experiences
deeper, more complex language tasks and is exposed to higher levels of English, their English
language literacy increases significantly over their educational career through advanced degrees.
The level of linguistic support gradually 